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Abstract 
The current research deals with a comparative analysis with regard to students’ perception and expectations from roles assumed 
by the teaching staff in secondary education. Hence, the present study focuses on identifying the most as well as the least 
important roles performed by high-school teachers and required by students (2004 and 2014). The research reiterated a former 
study carried out in 2004, whose target group consisted of students in their first academic year at the faculty of Chemistry, 
University “Politehnica” of Timisoara, as beneficiaries of a course in pedagogy and, thus, familiar with the characteristics of the 
roles identified by Morine. The analysis has not revealed significant differences in perception. Nevertheless, as far as students’ 
expectations are concerned, significant differences have been recorded over a two year period in terms of the following roles: 
behavior model and evaluator – highly appreciated in 2004, and creator of learning situations and information provider – highly 
appreciated in 2014.  
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1. Rationale 
Throughout time, the teacher, the status, the role and corresponding didactic activity have undergone permanent 
transformations and reorganizations according with the dominant ideas about education in full swing at that time. 
According to E. Surdu, education was perceived as “guidance”, „declaration”, „confession”, as „opinion without 
replication” („magister dixit”), as an „activity of orientation, organization and management of the formation process 
of the young’s personality”. Moreover, „the teacher was considered an apostle, missioner, propaedeut (the one 
providing introductory instruction), maieut (the one giving birth to the truth), hermenaeut (the one that deciphers and 
interprets the truth), consultant, advisor, partner, agent, co-learner (for the pupil), (lighted guide), which descends 
from its throne to search for solutions and the truth together with his/her pupils” (Surdu, 2001, p.118). 
The classical pedagogy defined the teacher’s status from a cognitive perspective, thus, the teacher was depicted 
as the only source of science, a master of  knowledge.  
As the visions on education had broadened, school found itself with the need to restructure and the professor, 
through his status, role and activity had to give up his traditional role. Hence, the teacher had to transform, to pass 
from the „singer” attitude to the „accompanist” one (Delors, 2000), to plan, to organize, to lead the pupils’ learning 
activity, to help them in the process of discovering knowledge, to foster their thirst for knowledge. 
„The professor needs to be preoccupied with what, how much and how the pupils learn in order to form their 
personality and not so much with teaching some material” (Dumitru, 2000, p.420). The teacher nowadays needs to 
be firm, to be a model regarding the fundamental values which give direction to each and every individual, he needs 
to adapt the school and its values to every day life. Modern pedagogy claims due reconsideration, amplifying the 
teacher’s role and functions. 
Furthermore, modern technologies, general considerations about education along with the interactive methods 
used in education have come across as decisive factors concerning a teacher’s status and roles (Surdu, 2001). 
In the last quarter of the century, the teacher’s mission, roles and functions have suffered continuous alterations 
according with the requirements of a changing society and with the needs and interests of the pupil, the main 
beneficiary of the educational activity. 
Throughout his/her didactic career, the teacher takes on a multitude of roles that depend on his/her personality. 
With regard to the diversity of roles a teacher can perform, A. E. Woolfolk identifies the following roles (apud 
Nicola, 2000): an expert of the teaching-learning process; a motivating agent; a leader; an advisor; a model; a 
thoughtful  professional; a manager. 
In H. Morine’s view (apud Jinga & Istrate, coord., 1998), the teacher may perform up to 6 roles, displayed in an 
up-to-date perspective based on educational dynamics. 
1. Information provider. This role indicates the fact that the teacher manifests intellectual authority by holding 
some solid specialized competencies. The focus lies on the teaching activity, the teacher mediating “knowledge”, 
and the pupils receiving it. 
Nowadays, we can  identify new guidelines for the fulfillment of this role, that support the teacher so as to: 
x encourage intellectual rigor; engage pupils in discoveries and creative transformations; foster permanent 
dialogue; help pupils see the world not as a static reality, but as a reality undergoing transformation; point out 
the applicability of the information conveyed; be preoccupied with upgrading learning contents; assist pupils in 
the process of discovery, organization and systematization of knowledge, thus, preparing them to become self-
taught etc. (Vaideanu, 1988; Delors, 2000); use interactive didactic strategies, to increase their independence, 
their initiative and  develop their sense of responsibility. 
2. Behavior model. In this case, the teacher must become aware of the image, of the personality model he/she sets 
for the pupils. Intellectual and psychological equilibrium, moral transparent qualities are reference points for pupils 
when forging their own personality. At present, as far as their roles are concerned, an efficient teacher: 
x combines the behavioral science with the art of living, creating a congenial atmosphere, since 
students/pupils do not only get thrilled at scientific breakthroughs but they also learn to be nice people; 
perceives and explains multi-cultural and ethnic differences so as to provide pupils with cultural awareness and 
tolerance of diversity. Likewise, an efficient teacher ensures the existence of a congruency between his/her acts 
and words; becomes aware of the impact of his/her modeling role on the pupils’ personality and hence, trying to 
maintain his/her integrity at all costs; is realistic about his/her own limits, trusts his/her instincts and assumes 
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risks, treats students fairly, does not believe in the myth of the perfect teacher, is capable of admitting errors, 
demonstrates seriousness in dealing with students and tries to gain their trust little by little. Moreover, an 
efficient teacher is optimistic about students’ resources and developing abilities; maintains good relationships 
with colleagues, collaborates with the representatives of the local community etc. (apud Brookfield, 1990 & 
Haas, 1993). He/she proves authentic, original and never takes academic recognition for the teaching abilities; 
participates in modeling the new generation’s consciousness and paves the destiny of every individual. 
3. Creator of learning situations. The teacher emphasizes the need to reframe didactic methodology, supports 
pupils to discover by themselves nuggets of knowledge so as to work with and integrate into their cognitive 
structure. At present, the communication tools overtake some educational roles, as a consequence,  teachers must 
catch pupil’s attention, develop their learning pleasure, proving that information and knowledge are two different 
things, where knowledge requires effort, concentration and discipline. This means that the modern teacher, creator 
of learning situations, must: 
x enhance the pupils’ ability to learn how to learn; determine the pupil to manifest his curiosity, interest by 
means of heuristic learning; develop the pupils’ critical competence and lateral thinking, permit them to adapt to 
difficult situations; meet their expectations and instill a pro-active attitude to change, as a prerequisite for 
personal development, offering them a positive feedback; develop their capacity of active social insertion, 
attitudes and values that will allow pupils to take part in a social and democratic life.  
A key observation is that the teacher must be the bearer of some psycho-pedagogic competences in order to 
facilitate learning on a pupil-knowledge basis. 
4. Advisor and Consultant. The advisor teacher acts as an observer of the pupil’s behavior, a persuasive guide and 
advisor. The teacher –consultant: 
x facilitates the pupil’s self-knowledge (self acceptance, positive relationships with the others, autonomy, 
control, goals in life, personal development); offers information on specific themes/domains; provides 
emotional support; develops the career planning capacity; offers assistance when pupils are in distress or face 
personal, family and school problems regarding adaptation and integration, relational problems with family 
members or classmates, financial problems etc; is preoccupied with assurance of  harmonious development of 
the personality: bad personality features, risky behavior, difficulties in learning, social alienation (apud Baban, 
coord., 2001); sympathizes with pupils with regard to their emotional and motivational challenges. 
5. Evaluator and therapist. The teacher values the positive aspects of evaluation. An efficient teacher-evaluator 
ensures an objective feedback for: 
x the teacher - regarding the efficiency of his/her activity, suggesting new ways of optimization, for the 
pupil- indicating the progress of quantity and quality of learning, ensuring new directions of recognition and 
future development; for parents – representing a basis of prediction and guarantee of their success in the future 
and for the school- reflecting the efficiency of the instructional process and content of educational system. 
The efficient evaluator-teacher holds, harmonizes and uses assessment strategies, techniques and instruments, 
avoids “errors” that may appear in evaluation, takes into consideration the feedback obtained from  the evaluation, 
focuses on the evaluation of his own activity and fosters pupils’ self-evaluation etc. From a therapist’s perspective, 
evaluation has no longer the role of diagnosis, but constitutes the basis of realization of some pertinent 
projects/plans whose main objective is to surpass difficulties and achieve formative-informative progress for all the 
agents involved in education. 
6. Organizer and leader. This role suggests the fact that the teacher: 
x manages the class, ensures consensus with other educational agents; carries out activities based on 
flexibility, adaptability and creativity; is a good organizer, takes good decisions, and builds sound relationships 
such as: capacity to organize pupils according to instruction duties and establish group responsibilities; capacity 
to establish collaborations, create an adequate studying climate and solve conflicts; capacity to take 
responsibility; to direct, “organize and coordinate, guide and motivate, take decisions if need be” (apud Jinga & 
Istrate,  coord., 1998, pp.81-82). 
 All these didactic roles have been explained to first year students, attending a course in “Pedagogy. Curriculum 
Theory and Methodology”, part of the Psycho-pedagogical Education Program, at University “Politehnica” of 
Timisoara.  
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In the light of the roles analyzed in 2004, a pilot research was conducted on 100 first year students, studying 
Chemistry at University “Politehnica” of Timisoara regarding: the roles likely to be performed by the didactic 
personnel in high school (in the order of appearance); the roles desired to be performed by the same category of 
teachers, according to the same criteria. 
After 10 years, (in 2014) the research aimed at pointing out how secondary education students’ perception 
regarding didactic roles had changed in time. As a result, we have conducted a similar research in view comparing 
data. 
2. The aim of the study 
The current study deems it fit to analyze, by way of comparison, the difference between the target group’s 
perceptions and expectations from the roles performed by teachers in high schools and to identify the most 




Hypothesis: There are major differences between the perceived role and the one desired in the case of high school 
teachers (2004 and 2014). 
Samples: The sample was randomly made up of first year students at University “Politehnica”of Timisoara, the 
Faculty of Chemistry (100 subjects) and was administered during pedagogy classes. The students identified the main 
characteristics of each role as depicted by H. Morine. A key observation is that in 2004, the same methodology was 
applied to a target group consisting of students in the same academic year, studying at the same faculty.  
Research instruments: An answer scale was devised consisting of the 6 roles identified by H. Morine: 
information provider, behavior model, creator of learning situations, consultant/advisor, evaluator/therapist, and 
leader/organizer. 
Research procedure: Instructions: each of the roles mentioned above existed at your high school teachers in a 
higher or a lower case. Set up the 6 roles in the order in which you have noticed them at your high school teachers 
and then place them in the order you would like them to be. Research procedure: optimal conditions of application, 
assurance of confidentiality, information about the results of the study. 
Statistics: The data were processed statistically by means of SPSS.18 and the hypothesis was validated. The 
following was taken into consideration: - percentage frequency of the rank given to each role, after the data were re-
coded for the following 3 categories: 1 (often) for rank 1 and 2, 2 (medium) for rank 3 and 4 and 3 (rarely) for rank 
5 and 6. Then, we calculated the significance of the difference between frequencies (criterion  χ 2 ) in view of 
identifying the most statistically important differences for  p  0.01. 
4. Research findings and outcomes 
In the aftermath of the statistical analysis (criterion  χ 2 ), the following operations were carried out: identification 
of the significant differences between the roles perceived and the ones required in the case of high school teachers 
(in 2014); recording of the main differences obtained in 2004  (Mitroi &Todorescu, 2004) as well as the most 
notable differences in frequency between the high school teachers’ perceived roles and required ones in order to 
highlight the development of roles for ten years  (2004 - 2014).  
In 2014, the research reveals, as shown in Table 1, significant statistical differences between the role perceived 
and the required one for p  0.01 in the case of the following roles: 
- Information provider – considered a rather noticed role than a required one which, nevertheless, 
indicates students’ negative response to flows of information. A possible explanation may be offered by the 
teacher who no longer represents an important source of information (there are various sources and means 
of information).  
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- Creator of learning situations – considered a rather required than noticed role. Hence, it explains 
both the students’ need to engage in active learning and interact in various learning situations and the 
teachers’ lack of interest in approaching the scientific contents from a psychopedagogical point of view.  
- Evaluator – considered a rather noticed role than a required one, which claims either a real 
pressure generated by countless evaluations or a need for autonomy and freedom in evaluation (the need for 
formative assessment).  
Significant differences for p  0.05 indicate the students’ high expectations from the following roles: model of 
behavior and consultant.  
A key observation is the prominent roles of information provider and evaluator and, likewise, the fact that 
students expect their teachers to perform the roles of creator of learning situations and consultant and be a model of 
behavior. Thus, students’ have become aware that teachers must have the prerequisite psychopedagogical training.  
 The most frequently noticed roles have been classified as follows: information provider 77%, behavior model 
29% , creator of learning situations 29%, leader 24%, evaluator 19 % , consultant 18%.  With regard to the roles 
required, we have obtained the following hierarchy: creator of learning situations 53% , information provider 51%, 
behavior model 45 % , consultant 29%, leader 16 % , evaluator 5%. 
 In 2014, we notice that the roles of information provider and evaluator are rather noticed than required. 
Nevertheless, students highly appreciate the roles of creator of learning situations, model of behavior and consultant.  
 
Table  1. There are significant differences between the perceived role and the one required, according to research conducted in 2014 
 
ROLES Variable Categories/frequencies % The value and the significance of 
the frequency difference (χ 2) 
    
  Rare Medium Often  
1. information provider Perceived 2 21 77 22.41   
significant at p  0.01 Required 25 24 51 
2. behavior model Perceived 29 42 29 7.97,  
significant at p  0.05 Required 15 40 45 
3. creator of learning situations Perceived 41 30 29 24.48 
significant at p  0.01 Required 11 36 53 
4. consultant/advisor Perceived 44 38 18 7.05  
significant at p  0.05 Required 27 44 29 
5. evaluator Perceived 36 45 19 21,44 
significant at p  0.01 Required 67 28 5 
6. leader Perceived 38 38 24 5,12 
not significant p ! 0.10 Required 53 27 16 
 
In 2004, we noticed, in the case of high school teacher (secondary education), based on the beneficiaries’ 
perceptions, a significant difference between the following roles perceived and required (p  0.01):  
- Information provider – the roles is rather noticed than required by the beneficiaries which means that either 
the curriculum is extremely demanding or the flow of information is too high for the beneficiaries and thus, they 
bear the pressure of a huge volume of data to take in which prevents them from acquiring skills and abilities.  
- Model of behavior – the role is rather required than noticed which claims the need for a model at the 
adolescence age, even if it is an educational one.  
- Leader/organizer– the role is rather perceived than required by the beneficiary. The low values obtained for 
the frequently noticed and required category and the high values for the rarely noticed and required one, 
respectively, indicate that this role is rarely performed. This is a rather negative aspect since it suggests the 
teacher’s poor commitment even if students would like to be offered more freedom.    
A classification of the most OFTEN perceived roles reads: information provider 73%, creator of learning 
situations 35%, behavior model 33%, leader 26%, consultant 18%, evaluator 16%. A hierarchy of the most OFTEN 
desired roles reads as follows: behaviour model 71%, information provider 45%, consultant 30%, creator of learning 
situations 27%, evaluator 17%, leader 11%. 
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Data garnered in 2004 also reveal that students are reluctant to the roles of information provider and leader and 
rather appreciate the role of model of behaviour.   
 
Table 2. There are significant differences between the role perceived and the one required, according to research conducted in 2004 
 (Mitroi & Todorescu, 2004) 
 
ROLES Variable Categories/frequencies % The value and the significance of 
the frequency difference (χ 2) 
    
  Rare Medium Often  
      
1. information provider Perceived 9 18 73 16,68 
significant at p  0.01 Required 14 41 45 
2. behavior model Perceived 30 37 33 29,66 
significant at p  0.01 Required 10 19 71 
3. creator of learning 
situations 
Required 33 32 35 1,9 
not significant p ! 0.10 Required 33 40 27 
4. consultant/advisor Perceived 39 43 18 4,8 
not significant p ! 0.10 Required 28 42 30 
5. evaluator Perceived 50 34 16 0,09 
not significant p ! 0.10 Required 51 32 17 
6. leader Perceived 39 35 26 13,04 
significant at p  0.01 Required 63 26 11 
By way of comparison, the research conducted in 2014 and 2004 have revealed that the roles perceived by 
students have not changed significantly that is, teachers have remained loyal to the same roles.  
 






Concerning the required roles (2014, 2004), several differences have been recorded as shown in Table 3:  
- Model of behavior – with the passing of time, students’ expectations from this role have weakened. This could 
indicate the fact that they have quit to search for models of behavior among their teachers and, instead, divert their 
search to other social fields. Moreover, it may prove the teacher’s current low social profile. 
- Creator of learning situations – students have become aware that learning is easier and more efficient provided 
interactive, interesting and motivating educational situations. For p  0.05, the role of evaluator is strongly rejected 
in 2014 whereas the role of information provider is much more required in the same year.   
ROLES Variable Categories/frequencies % The value and the significance of the 
frequency difference (χ 2) 
  Rare Medium Often  
      
1. information provider Required 2014 25 24 51 7.81 
significant at p  0.05 Required 2004 14 41 45 
2. behavior model Required 2014 15 40 45 16,84 
significant at p  0.01 Required 2004 10 19 71 
3. creator of learning 
situations 
Required 2014 11 36 53 19.64 
significant at p  0.01  Required 2004 33 40 27 
4. consultant/advisor Required 2014 27 44 29 0.04 
not significant  p ! 0.10 Required 2004 28 42 30 
5. evaluator Required 2014 67 28 5 8.96 
significant at p  0.05 Required 2004 51 32 17 
6. leader Required 2014 53 27 16 1.78 
not significant p ! 0.10 Required 2004 63 26 11 
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5. Conclusions and recommendations 
The current research has reached the following conclusions:  
x from the beneficiaries’ point of view, the need to identify the reason why some teaching roles are rejected 
(extremely demanding teaching roles, poor role performance etc.) whereas others are highly appreciated (real 
unfulfilled needs or expectations). A classification of the most OFTEN perceived roles in 2004 reads:  
information provider, creator of learning situations, behavior model, leader, consultant, evaluator. The most 
perceived roles in 2014 outline the following hierarchy: information provider, behavior model, creator of 
learning situations, leader, evaluator, consultant;   
x from the prospective role performers’ point of view, the need to meet the requirements of the offer and 
demand principle, since, the results have recorded no significant differences in perceived roles between 2004 
and 2014. Hence, we can reach the conclusion that high school teachers have remained loyal to the same 
teaching roles. The most often required roles in 2014 have been classified as follows:  creator of learning 
situations, information provider, behavior model, consultant, leader, evaluator. Moreover, the most OFTEN 
required roles in 2004 are: behavior model, information provider, consultant, creator of learning situations, 
evaluator, leader. With regard to students’ expectations, it is worth mentioning the significant differences 
recorded in both years for the following roles: model of behavior and evaluator – more highly appreciated in 
2004, and creator of learning situations and information provider – more highly appreciated in 2014. For 
instance, in 2014, students notice more often the role of information provider, nevertheless, the roles of creator 
of learning situations, model of behavior and consultant are the most required ones; 
x from the future teacher training point of view, in terms of roles required, the focus lies on the 
psychopedagogical competence provided by teacher training and development programs;  
x from the development of research point of view, the need for an in-depth study on the roles performed 
and the ones expected to be performed provided the current educational context.  
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